
Unit 9D Why are some places special to religious believers?

RE
Year 9

About the unit

In this unit, pupils examine some issues within and between the Jewish, Christian and Muslim religions. These issues are brought into focus by learning about these three religions in the city of Jerusalem through history and today. Pupils develop their understanding of how religious beliefs are worked out in practice, and study ideas about peace in the three religions and what members of the religions have to do with each other and the community. Pupils understand similarities between religions and the distinctive features of each, and begin to form ideas about religion, toleration and harmony. These ideas can be applied to inter-faith issues in the UK today, providing pupils with opportunities for spiritual, moral, social and cultural development. The unit encourages pupils to examine and reflect on their own attitudes to those with religious beliefs different to their own, and so facilitates learning from religion.

This unit is expected to take approximately 7 hours.

Where the unit fits in

This unit structure could be applied to studies of other religions, other holy cities, and inter-faith issues, including the exploration of different ideas about the truth of God in religions.

This unit is planned to be taught in year 9. Building on earlier studies of Judaism, Christianity and Islam, the unit focuses on how these three traditions each see Jerusalem as a sacred city for different reasons, and how conflicts of interest and possibilities for dialogue and harmony arise and are handled. Issues of harmony and sensitivity will often have been addressed in the key stage 2 scheme of work, for example in unit 4D ‘What religions are represented in our neighbourhood?’

This unit provides an explicit focus on inter-faith issues. It puts into action the aim that pupils should develop a positive attitude to other people, respecting their right to hold different beliefs, and to living in a society of diverse religions. 

The unit prepares pupils for GCSE RE/RS by broadening their understanding of some of the frontiers and common ground between different religions, and by developing skills of reflection, interpretation, analysis and evaluation. 


Expectations

At the end of this unit

most pupils will: show understanding of Jewish, Christian and Muslim perspectives on conflict, coexistence, dialogue and harmony; use knowledge and understanding of Jews, Christians and Muslims in Jerusalem to explain aspects of what it could mean to belong to one of these varied communities in the context of Jerusalem today; explain how some beliefs and values are shared between the three traditions studied; identify relevant questions about identity, tradition, conflict and peace and make an informed response; compare and contrast thoughtfully some of the responses to conflict and harmony in Jerusalem, and make a response themselves

some pupils will not have made so much progress and will: show their knowledge and understanding of some Jewish, Christian and Muslim teaching about harmony, peace and distinctiveness; identify and consider some basic questions about human experience, sensitivity and respect for others posed by the sharing of Jerusalem between Jewish, Christian and Muslim communities

some pupils will have progressed further and will: demonstrate the beginning of a critical awareness of Jewish, Christian and Muslim attitudes to the city of Jerusalem; give coherent accounts of some ways in which peace is being built in small-scale inter-faith projects, evaluating and explaining Jewish, Christian and Muslim perspectives and ways of life in relation to their historical and cultural contexts; express their understanding of some Jewish, Christian and Muslim perspectives on hope for the future

Prior learning

It is helpful if pupils have:

•
been taught about some of the sacred places of Jews, Christians and Muslims, and learnt to ask questions and develop understanding of religious issues, including inter-faith issues

•
considered questions about conflict and cooperation between religions

•
learnt to interpret source materials from inside faith communities, taking account of different perspectives

•
had opportunities to develop skills of empathy and attitudes of sensitivity and respect

Language for learning

Through the activities in this unit pupils will be able to understand, use and spell correctly words relating to:

•
sacred places for Jews, Christians and Muslims in Jerusalem, eg the Western Wall, Yad Vashem, the Shrine of the Book, Via Dolorosa, Calvary, Dome of the Rock, al-Aqsa Mosque

•
inter-faith issues, eg dialogue, conflict, reconciliation, peace, truth, belief, history, tradition

Reading – through the activities pupils could:

•
evaluate how effectively information is presented in whole texts, web pages, 
databases, etc

Resources

As well as a range of textbooks and published resources, this unit will be enhanced by the use of original materials from contemporary and historical Jewish, Christian, Muslim and other sources, including:

•
reflections on the city from sacred texts, such as:

–
the Tenakh’s references to Jerusalem, eg 1 Kings: 7–8, Psalm 48

–
Christian accounts of Jesus’ last days, eg Luke 23 and 24 and of a ‘new Jerusalem’, 
eg Revelation 21, 22

–
Islamic accounts of the night journey of Muhammad 
 (Qur’an, Al-Isra, 17:1)

•
accounts of cooperation and conflict in Israel/Palestine and in Jerusalem in and between a variety of Jewish, Christian and Muslim communities, including:

–
the ‘Open House’ project, which draws Muslim, Christian and Jewish young people together

–
the life and work of Yitzhak Rabin, Hanan Ashrawi

–
the inter-faith group ‘Clergy for Peace’ (Jewish, Muslim, Christian and Druze)

–
winners of the Nobel Peace Prize Anwar Sadat and Menachem Begin and other key contemporary figures from the three traditions

–
the work of organisations such as Amnesty International, Christian Aid, Islamic Relief, the Friends of Israel Educational Trust and the Minority Rights Group

•
Solihull Agreed Syllabus Handbook for RE in key stage 3 (pages 367–72)

•
materials from the Council of Christians and Jews and the Inter-faith Network of the UK

•
Neve Shalom (Wahaat Al Salaam) – the Oasis of Peace pack, Dealing with Conflict

•
source material from the three religious communities reflecting on the idea that cities can be holy or sacred and exploring the meaning of this idea for religious people in Jerusalem

•
resources from a range of media – visual, musical, video, internet and poetic – which exemplify the importance of the city of Jerusalem as a place of pilgrimage, past or present, for these three religions and a place where these three religions live together

•
websites, eg www.virtualjerusalem.com, which has a live link to the Western Wall (a ‘kotel cam’)


Out-of-school learning

Pupils could:

•
visit to a city, where more than one faith community lives

•
talk to believers about their beliefs and values concerning other faiths

Future learning

Pupils could go on to:

•
extend the range and depth of terminology and concepts required

•
focus more on higher order skills, including analysis, synthesis and interpretation

•
express the expectations in age-appropriate ways, which require a response from pupils appropriate to key stage 4 (see level 8 and ‘exceptional performance’ of the national expectations in RE and GCSE criteria)

	 What is the place of the city of Jerusalem in Jewish, Christian and Muslim scriptures and tradition?

	•
about the history of Jerusalem as a holy city from the viewpoints of Jews, Christians and Muslims

•
about a range of places of pilgrimage in Jerusalem today
	•
Show a video about Jerusalem to give pupils an idea of the location and its atmosphere. Pupils should work in groups to find out about the city from three perspectives, and report back to each other. Ask the pupils to pick out useful information from a variety of publications and evaluate how the information is used for persuasion in argument or propaganda. Pupils can draw on their own experience where they have it. Report back to the class, and ask them to make summary notes.

•
Show examples of pilgrimage/religious travel information, eg tour brochures, photos, spiritual writing, for Jews, Christians and Muslims, that show what is of value to each community in the city of Jerusalem as a place of pilgrimage.

•
Ask pupils to fill in a timeline and map showing who has been in control of Jerusalem and the temple sites from 70CE to the present day. Ask them to investigate and then explain in writing some of the reasons for conflicts.

•
Ask pupils to work in pairs to devise some questions that will help them explore inter-faith issues about conflict and harmony, identity, tradition, justice and truth among Jerusalem's religious communities. Display questions around the classroom and discuss issues arising from these questions as a class.
	•
complete a timeline and map of Jerusalem through time

•
explain some similarities and differences in the significance of Jerusalem for the three religions

•
talk thoughtfully about the ideas of conflict and living in harmony, giving examples and reasons for both

•
prepare some relevant questions about the interactions of faith communities in a shared city
	•
There are other conflicts resulting from religious diversity going on in the world, and it is important that pupils understand this.

•
This first activity may well be taught over two weeks.

•
Although they visit Hebron and the Western Wall, as they are considered holy places, Jews do not now take part in pilgrimages.

•
Information on Judaism is available from the Friends of Israel Educational Trust.

•
There are several internet sites which would be helpful for this unit, 
eg search for Jerusalem at 
www.theresite.org.uk. Pupils will need careful guidance on recognising potential bias, eg through selective use of information, biased news cuttings, slanted reporting and images.

•
The unit develops many of the same 
skills as history, eg evaluation, understanding and interpretation of past events, and will benefit from drawing on geographical data. 


	 What is the place of the city of Jerusalem in Jewish, Christian and Muslim scriptures and tradition? (Cont.)

	
	
	
	•
Language for learning: pupils have a variety of terms and names to master in this unit. They will be helped by glossaries and by classroom display. Names in languages other than English will be remembered more easily if they have a literal translation as well as an explanation.

•
In selecting information from a variety 
of publications pupils will have an opportunity to evaluate how effectively 
it is presented in whole texts, web 
pages, etc.

	 What can be learnt from examples of conflict, coexistence, dialogue and harmony between the three religions being studied?

	•
some of the reasons why conflict between religions has occurred and focused on Jerusalem

•
some of the ways in which reconciliation and harmony are sought between different religious groups
	•
Ask pupils to carry out some research to find out about the historical conflicts between people in Jerusalem, developing lists of reasons for the conflicts. Ask them to find out about main Jewish, Christian and Muslim practice in the city, and write about similarities and differences.

•
Ask pupils to consider the concepts of dialogue and cooperation between religions, and about specific initiatives in Israel/Palestine that encourage dialogue, cooperation and harmony. Ask pupils to develop role play to explain these concepts.
	•
describe accurately some reasons for situations of conflict between religions in Jerusalem

•
identify and explain the importance of some sacred places in the city for the three religions

•
compare the needs of each community for justice and freedom in order for them to live well
	•
The work of organisations like Christian Aid, Amnesty International, the Minority Rights Group, the Friends of Israel Educational Trust and others who work for peace in Israel/Palestine may be a useful reference source.

•
Opportunities for spiritual, moral, social and cultural development arise naturally from this part of the unit.


	 What might the future of Jerusalem’s religions be? Will it be a future of cooperation or conflict?

	•
to consider carefully reasons why coexistence, peace and harmony might be desirable for plural human communities, and some of the problems associated with diversity and conflict

•
to think about questions of truth and justice that arise from the three communities studied

•
to respond to questions about diversity, peace, harmony and dialogue
	•
Ask pupils to imagine what a perfect ‘shared holy city’ could be like. Consider what future a city like Jerusalem has if there is no reconciliation. Role play a meeting to produce a code of conduct or guidelines for the celebration of festivals, pilgrimages, etc of the different traditions in Jerusalem, aiming at fairness for all.

•
Discuss questions such as: Why do many people belong to a religion? Why is it difficult for us to live together in harmony? What are the advantages of diversity in our 'global village'? What do the religions say about peace making? Is it right to refuse to compromise with others (and explain why)?

•
Pupils could consider advantages and disadvantages of shared or segregated ways of life, including schooling, and relate these issues to faith and schools in their own setting.
	•
explain some ideas about what makes for good living and well being in diverse societies

•
explain their responses to ideas about conflict and harmony with reasons

•
discuss some of the ultimate questions about human community arising from their study of Jerusalem, relating these to their own experience of life in a diverse society
	•
When pupils are asked to express their own ideas, it is good practice to rely not only on written prose for responses, but to use art, poetry, conversation.

•
Language for learning: discussion will be of a higher quality if it has a clear focus. For example, this might include the stimulus of some quotations on cards, which groups of four pupils can put into order.

	 How and why could people develop positive and respectful attitudes to others, and live with religious diversity?

	•
about some of the human experiences associated with living in a plural society, where people have different visions of the truth

•
to think carefully for themselves about their own experience of and attitude to diversity, conflict and peace
	•
Pupils could collect opinions and discussion points about the situation in Jerusalem. They could identify the religious implications in them and any bias they may contain, and consider whether these viewpoints might clarify their own thoughts about living in a diverse society/world.

•
Ask pupils to consider examples of peace and reconciliation initiatives, and explain what successes and difficulties they have noticed.

•
Ask pupils to devise a chart (like a board game) showing the different important places in Jerusalem. Each part of the chart could contain an aspect of the religions and how they might relate to each other. 

•
Ask the pupils to work in groups, each group representing the perspectives of a different faith group, to try to solve the dispute over Jerusalem. Group work will need to be carefully related to class activity in order to create an effective process of negotiation.

•
Plan a work of art around the theme of ‘respect’ or ‘diverse people living together’ which incorporates the pupils’ own experiences of, reflections on and beliefs about, diversity.
	•
explain some reasons why different religions in Jerusalem have different interpretations of the city’s future

•
assess what lessons can be learnt from the projects and leaders they have studied

•
express their own insight into the themes and questions raised by the unit
	•
It is good practice to give pupils choice about reflective activities, providing an opportunity, but not a requirement, for spiritual development.

•
There are potential curriculum links to areas such as art and design, design and technology.
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