
Unit 7E What are we doing to the environment?

RE
Year 7

About the unit

In this unit pupils study the approaches of different religions to issues of conservation and stewardship. Pupils use a variety of written and visual sources to explore the teachings of religions on the environment and how these beliefs affect the lives of believers. Pupils develop their understanding of how religious beliefs are expressed in practical ways. They compare, contrast and evaluate the views of each religion and reflect on the relevance to their own lives of what they have learnt.

This unit is expected to take approximately 7 hours.

Where the unit fits in

This unit builds on work completed on belief and its impact on practice throughout the key stage 2 scheme of work. At key stage 3, pupils should be given opportunities to explore in greater detail how faith affects personal actions as well as those of society. This unit should build on earlier thinking about the nature of God (where appropriate) and how different religions believe the world should be treated as well as raising ultimate questions about the purpose of human life.

The unit prepares for evaluative work in GCSE RE/RS.


Expectations

At the end of this unit

most pupils will: know about the beliefs of one religion which have been taught in this unit and explain them clearly; explain how these beliefs and teachings affect the lives of believers; state an opinion about an environmental issue and give a clear reason for that opinion; reflect on ultimate questions about the environment and about the purpose of human existence 

some pupils will not have made so much progress and will: know some of the beliefs of one religion which have been taught in this unit and explain them in a simple way; explain that these beliefs and teachings have an impact on the lives of believers, perhaps giving a limited example; state an opinion about an environmental issue; reflect on ultimate questions about the environment

some pupils will have progressed further and will: know in detail the beliefs of one religion which have been taught in this unit and explain them clearly; explain how these beliefs and teachings affect the lives of believers, making reference to texts studied or the work of particular organisations; state an opinion about an environmental issue and give a clear reason for that opinion while recognising that others may hold a different view; reflect on ultimate questions about the environment and about the purpose of the world; formulate their own personal response to ultimate questions

Prior learning

It is helpful if pupils have:

•
studied the key beliefs of Judaism, Christianity, Islam and Hinduism 

•
learnt to make connections between key beliefs and practice

•
learnt to use religious texts and pictures as sources

•
had an opportunity to develop skills of interpretation, evaluation and reflection


Language for learning

Through the activities in this unit pupils will be able to understand, use and spell correctly words relating to:

•
the beliefs of religion, eg God, theist, polytheist, creation 

•
the application of those beliefs to the environment, eg stewardship, (inter)dependence 

•
conservation, eg recycling, pollution

Speaking and listening – through the activities pupils could:

•
identify the main points of a talk, TV programme, etc

Reading – through the activities pupils could:

•
follow the sequence of actions, processes or ideas being described

•
spot links between information presented in different forms

Writing – through the activities pupils could:

•
make notes, summaries, etc to clarify ideas and thinking which can be used later

Resources

Resources include:

•
publicity material from conservation groups

•
pictures/posters to illustrate environmental damage

•
books for teachers which deal with religion and the environment

•
a range of reference books on religion and the environment

•
extracts from sacred texts

•
books which include stories from religions about the environment

•
free magazines from charities, eg Christian Aid’s ‘Global gang’

•
websites: eg www.reep.org; www.envirolink.org/; www.re-xs.ucsm.ac.uk

Out-of-school learning

Pupils could:

•
visit members from faith groups to talk about their faith and the environment

•
visit a designated website that relates religious faith to environmental concerns, 
eg www.cofe.anglican.org

Future learning

Pupils could go on to:

•
investigate in greater detail the teachings of particular religions about environmental issues

•
discover more about contrasting views within a religion on environmental issues

•
do a research project on the topic

	What are we doing to the environment?

	•
to identify environmental problems facing humans

•
to distinguish between opinion, belief and fact in a religious context

•
to make connections between beliefs about the origins of the universe and how humans should treat it

•
to identify key religious values connected with the environment
	•
Display a selection of visual images relating to the title question around the classroom. Put the title question to the class and display their examples and answers to the question. Introduce the task for the unit, that as a group they are to produce a leaflet that will be given to all members of their school as part of a ‘Give our world a chance day’. The leaflet will inform people about what the main religions have to say on the environment and human responsibility for it, and make them consider their own actions towards the environment.

•
Divide the class into groups. Each is to research the views of one religion or life stance on the environment, eg Judaism, Christianity, Islam, Hinduism, Sikhism, Buddhism and also Humanism, over the next two lessons and become an ‘expert’ on that religion or life stance.

•
Groups should focus on: 

–
what the religion has said about the environment

–
reading the creation story and thinking about principles it reveals about how humans should treat the environment 

–
looking at the religion’s other teachings on human responsibility for the world

–
whether humans and animals are thought of as different or the same in the religion

–
what fundamental beliefs are shown through the religion’s attitudes to the environment

–
practices that show respect for the environment, eg vegetarianism, conservation

•
From a variety of written and visual sources, each member of the group will need a copy of relevant research information filled in on a prepared worksheet.

•
As a class ask pupils to share one thing they have learnt so far from their research.
	•
identify problems in the world connected to the environment

•
analyse information on one religion to distinguish opinion from belief and fact

•
make links and connections between the stories, beliefs and teaching of the religion

•
provide a coherent account of the stance of the religion on the environment

•
identify key religious values connected with the environment
	•
It would be helpful in this unit to liaise with the geography department to build on work pupils have or are going to do on conservation. The geography department may also provide relevant materials. The work in this unit could also build into a citizenship programme within the school.

•
It is important that task cards for the group work and worksheets are produced so that groups focus on the material that is relevant to them and do not waste time. Each task might have a suggested time limit.

•
A plan will need to be made for
CD-ROM and internet access so that each group has the same amount of time.

•
Depending on which religions have been studied, pupils could be grouped according to their prior knowledge to study additional religions.

•
Textbooks are available which present a selection of creation stories for use with pupils at key stage 3, 
eg those published by the Worldwide Fund for Nature.

•
If it is decided to have a group focusing on the Humanist view it should be made clear that this is a life stance and not a religious view.

•
Language for learning: the group research activity will require pupils to show the sequence of actions, processes or ideas being described as they read, making notes to clarify ideas and thinking that can be used later to prepare their leaflets. They can be encouraged to spot connections between the ways information is presented in the different types of sources they use.

	What would religious believers want to do about the environment?

	•
to select key issues to investigate

•
to explain religious concepts and practices relevant to the issue

•
to select and combine relevant information for a leaflet on religion and the environment

•
to recognise similarities and differences between religions in their approaches to the environment
	•
Make up new groups by taking one ‘expert’ from each original group to be that religion’s representative in the new group. These new groups are going to work together to produce the leaflet in the original task. Give each group a copy of the task.

•
Review the original class responses to the question What are we doing to the environment? and give each group a specific current issue to deal with that came out of that discussion, eg pollution of rivers or the air, GM foods, rainforests, and a selection of newspaper cuttings from which they can extract the facts and figures they will need for their leaflet.

•
Ask the pupils in their groups to tell each other about what each religion would say about how the environment should be treated. Pupils could fill in a diagram to show similarities and differences between the religions’ views on the environment.

•
Discuss groups’ responses to their specific issues. Then get pupils to discuss what each religion would be concerned about in the issues and explain why. Ask each pupil to write an imaginary statement from the religion for the leaflet summing up its point of view and to read it to the group.

•
Now organise groups to go on to think about the format of the leaflet. Show a selection of leaflets, eg from the local council, from Greenpeace, from candidates in local elections, and discuss their strengths and weaknesses. Encourage groups to plan the design of the leaflet/their logo or title/key questions they want to pose.

•
Once a rough leaflet has been produced, each group could show its idea to the rest of the class. Constructive criticism can be given and noted down by a member of the group. Then each group goes on to review its leaflet and improve it.
	•
identify key issues to investigate about a modern dilemma

•
explain religious concepts and practices relevant to the issue

•
select and produce a leaflet for their contemporaries on religion and the environment

•
identify similarities and differences between the stances of religions on the environment
	•
This section covers enough work for three or four lessons.

•
Language for learning: when listening in their group, pupils will need to identify the main points of others’ accounts. Remind pupils of the importance of accuracy in spelling and punctuation for layout purposes, eg bullets.

•
ICT: If there is enough access it would be useful for the new groups to produce their leaflets on a computer, as this will allow the groups to edit and refine text and layout simply.

•
When groups are going to find information from newspaper cuttings, 
it will help to remind them of reading techniques (skimming and scanning) and of note-making strategies, 
eg highlighting.

	 What is the future of the environment?

	•
to present work to the class

•
to evaluate their leaflet

•
to identify significant questions which have not been answered

•
to reflect on their own attitude to the environment
	•
Each group presents its leaflet to the rest of the class, and listens to constructive comments from their peers about it.

•
Discuss and then fill in a review sheet on their work. What did they like? What did other people like? What could be improved and why? What questions do they still have about religion and the environment? How would they resolve the problem they looked at? Are religious people actively involved in helping the environment? Do they prefer the approach of any one religion to the environment? If so, why?

•
Discuss their answers.

•
Reflect on the future for our world if we carry on as we are. Discuss the pupils’ reflections. Debate whether the school could do more to protect the environment. Keep a record of their suggestions and encourage pupils to take them to senior managers or to the school or year council if the school has one.
	•
evaluate their own and others’ leaflets

•
identify significant questions connected to the issue which remain unanswered

•
reflect on how their own practice and lifestyle affects the environment
	•
The leaflets, along with some of the materials pupils used in their research, could be used to make a display, and the best leaflet could be published in the school magazine or put on the school website.

•
The final activities in this unit could be built into the school’s overall framework on developing pupils’ personal, social and moral responsibility and citizenship.
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